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" most Strongly with it and non~black females evidenced the least disagreementz
~ Ay
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. CQUNSELING CENTER
UNIVERSITY OF MARYLAND . ,
'COLLEGE PARK, MARYLAND | .

+ INTERRACIAL DIFFERENGES  AMONG UNIVERSITY FRESHMEN

Lyd1a Y. M1natoya and W1ll1am E. Sedlacek

Research Report # 3-80
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A 79-1tam Quest1onna1ré-Wa§ administered to -a sample of 1179 enter1ng '
freshmen at the Un1vers1ty of Maryland Céllegé Park. The, sample was 867 '

white, 9% black, and 5% other m1nor1ty groups (largely H1span1c‘and Agian
, & -
American): Wh1te students were found to differ from m1nor1ty group .students on

axnumbex»of dimensions within the areas of background' attitude. and perceptions

of self and ‘environment. Additionally, black aﬁe non-black m1nor1t1es were
‘ Ty

found to have d1§ferences in demograph1c and academ1c backgrounds, needs,. and’

—_ . e 3

‘ 32t1tudes. . ) ."\~ . < R ) .

»

Minority' students were found.to be more likely than white students to aspire

. 7. - [
N}

to an educational\degree beyond the Bachelor's degree. Staying in school was

. , \
more likely to depend on part-time~employment for all minority students than .

for white students.' There ™% were additional d1fferences in f1nanc1al need and:

ant1c1pated retent1on within the minority groups. Black students were
s1gnm£1cantly more l1kely than white and mwon-black minority students to feel

[} ~

that_if they left the Un1vers1ty before rece1v1ng a degree, it would be due to

f1nanc1al hardsh1p. Wh11e there was little agreement with the statement "I

.
. o

thought ser1ously about not go1ngmto college,"rnon-black males d1sagreed the

~ -
~

-
~ - v - -

A

o
2
]




. . @ - . - . , '

’ Y . - . ° . . 3
, " There is a growing awareness améng student personnel administrators and

" college counselors that eéfectiyeness in their roles requires active . ¢
‘ assessment and develo\pmental .intervention as we]-.loas Jdidgnosis of problems and
bt_ﬁ‘reme'diation. Parallel to~th)t.s_, the'coneeptua}ization of.hehavior as a fun'ction(f
of the interac'ti’on.between .pe'rsons»and”their environments has emerged (Huntaan'-a‘ o
S,ullivaq‘, 1974). Efforts ‘to appl‘y these theoret.1cal ;tances have\ spurred the". Tj ’ ’
development of envn'om'nental des1gn. Coyne, .et al., (1979) deSc,rlbeJ -
) envornmenta'l assessment as the‘analys:.s of at; xntact soglal un1t for the ‘ '
‘oo RS i ST
purpose .of understand1ng and poss1b1y changmg that, soo\1a1 unit. These authors -, .
feel that env1ronménta1 assessment is a Valuable base  from whlch to c-les;‘gn ’
app11e:1 research, consultation and program. evaluation. o Co Ct
" ( A dynamic model, ’the foundation of envir-onmenta]? design is perhaps the

@

-

» -
-

3 ‘ . - .’
accumulation of data describing the population and 1-ts ge"la‘t:.onshlps with the . .

* . ’ . v R

environment. Withim the colleg‘e poputation are ra al sub-groups; whether \the ‘

. e N
, . ,l

perceptions and needs of such groups are ade'quately represented when the .
“ ~ ’ . ] AN ’
studnet is conceptualized as a prototypical average student is uncertain. ° -, .

- . ‘o J N A N

Gibbs (1975) .suggests that in their efforts .td"adapt ‘soqiaplllgy','

.y \
- K Ly . ) ‘

psychologlcally and academlcally to the university, blacks experience a
~ ¢

’
greater range of problems than do whlteS. In a comparlson of \oblems '

i
KRN -

. perceived by m1nor1ty and white students, Webster, Sedlacek dnd M,lyares (1979) . .
. . 4 ’ L SN

found a number <¥ urﬁverslty environment related problems Which.were.unlqixe o,

- - -

a racial/cultﬁral'group, as well as several ‘that were common to all st'udentsa =

s .

T L ve, -
Slmllarly, in an exammatlon of Aslan, Black, and H1spna1c Un1vers‘i‘ty studen.ts,

' Patterson and Sedlacek (1979) found d1fferepqes between these &thnic groups v1n . ot "
. 4 Y , \h . '

attitudes, perceptmns,,and expenences. These f1nd1ngs suggest that: a rlcher‘

1Y « - . :
° ‘T‘d M . \‘ ~ .
i descr1pt1on of' a popula}:lon can be extracted when 1ts component groups are’. .
- + ' . .
¢ 4 . S . R R 4
examined, . . ‘ ‘ o T e, . . r ¥
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: und"qrst:an,ding as their major educational objactive.. Lo '

2-

-

The purpose of the present study was to obtain a description of the incoming

freshmen class at the Uhiversit'y of Maryland, College Park, (UMCP), by

sa

» . 3 . 3 i . .
" examining similarities and differentes among rgclallethnﬂ: groups.

. 0

)

: . . METEOD ,

P
~ s

" A seventy-nine item questionnaire surveying, demographics, Wehavior, and

attitudes was administered to a sample of the 1179 freshmen entering the
s Al « ‘ .

2

University of Mary'l,and, College Park. The sample was 867 white, 97 bl’aﬁc, 3%

.
‘.

" Asian or Pacifi’c Islander, 2% Hispanic and .3% Native American. The sample was

considered to bd representative within each race and sex group.of UMCP entering

(\
freshmen.
+ ~

\ - . . . .
Nominal data were analyzed descriptively and by chi square, attitudinal

items by analysis of variance., For purposes of analysis, Asian/Pacific
. \
Islanders, Hispanics, .and Native Americans were combined., All differences
/' . . . B ) ) ) . N
noted below were significant at the .05 level. . .
§

LI Y

B

L4

RESULTS

.~

¢

Academic_Background- and Expectations -

All racial groupé stated that the geographic location ‘and the quality of a

particular academic depagttment were important reasons for choosing UMCP. While
' . LI v . t
- A ¢ ~ i

~

whit:e ‘students élso frequent:ly mentioned the relative inexpensiveness of t:hel

1nst:1t:ut:10n, mlnpmt:y students were more 4pt to cite t:he overall academic

. . ¢

quality of_ t:he 1nst1tut:10n. The whlt:es, blacks and other racial/ethnic groups

-
Yoo . ©

- L}

. also chose leérning skills di.rect:iy épplicable to t:hei‘r caredr goals as their

'most: 1mpo);t.ant: educatlonal obJectlve. 'bec1d1ng on a career goal and becomlng

e ’
1ndandent: in t:hog(’ht: and behalvor were also often mentzlonedt educatlonal

_—N . — - K

obgg_ctlves. Blacks f_requently mentioned the improvement of , therr \’self-.',.

: ) ) s T

<
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-
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Ch1 square analysis revealed that blacks, wh1tes, and opther m1nor1t1es~
differed s1gn1f1cant1y (. 05).1n their academ1c _degree aspirations, While 292

of the blacks and “other m1nor1t1es 1ntended a B.A..to bé the h1ghest‘degree

A ) - [}
’ they sought, 45% of the white students 1ntended a B A. to the’ h1ghest degree
. W -
. ' they’ sought. Converse}y, 14% of the ’h1tes~1ntended to, qbtaln a doctoral or‘ e

’ r g) ' Al D .
. medical degree as compared to 29% of the.Blacks and other minority group .
>- T .o : . f 2 ot . L . .
' members. . - : : oo T ) . ;7
K ' c 7 . - ’( . ‘ . -i. 4 . ".‘ ';‘ ',i. : . .
In reporting their average h1gh schodl grades, s1gn1fzcant differences were - ..

7

. k"
also noted among groups. The. med1an h1gH school grade of/ b lack Students was .

! 3 0, of other minority group students 3. 11, and‘of whxte students 3;14. There

-

‘was also a diffetence in how umny hours a week,the d1fferent racial/eth}c Y
. N

- groups had studied on the average. Whites studied-an average (medxan) of 4.2 -

’ Ay

hours per week wh11e blacks stud1ed 5. 5 hours per week and>other m1nor¢t1es
- . . ~ &

. v ' . . . ' - . . ¢,
Y ' 7.4 hours per week. . . . .o .t

' . ' \ : . .

[y

) Black'(33Z) and white (22%) §fudents felt that their weakest academic area
., was math. This d1ffered s1gn1f1cantry from other anor1ﬁy st?dents, of whom -
) . P * % ¢
T only 8£ felt math’ to be the1r pr1nc1pa1 academ1c weakness, For these other SRR
= t "’ . - ]

ﬂminority group studénts, study hab1ts (254) were perce1ved as the area of

< 'greatest academjc weakness. . . . ' . v
1 :

e - A N t

N D1v1ng‘Arrangements‘and F1nancia1 Background v

-

R Bl'acks (65%) and whites’ (522) were s1gn1f1cant1y more 11ke1y to be 11v1ng in
un;vers1ty residence’ haLIs than Qere other m1norLt1e§, of whom 487 were living ,
. . . R ‘ .
’ w1th’parents and guard1ans. Twenty. four percent of the non-black m1nor1ty

< AN . . N

. students expected to commute 11-50 m11es each way to campus. Perhaps because
’ 5 ) A , y . ' .
of th1s d1stance £rom campus, most non-black m1nor1ty group members did not -

°
]
v * ’ . - y

. . »expect to 1dent1fy w1th any fo&maI‘campus groups dur1ng their freshmen year. :

thte ;tudents (132) were s1gn1f1cant1y more lxkely than black students (32) to =




AR
_expect to be most identified with a fraternity or sorority.. ‘Blacks (11%) were
. .
more 11ke1y to- expect to ‘be most 1dent1f1ed with campus academic groups than
AN . - 0 i
- wh1tes.(4l)_on other’ m1nor1ty group members (3%).

* Black students (51%) more frequently grew up in a C1ty than did other‘

minorities® (214) who in turn more frequently grew up in a city than wh1tes did
rt P 4

The reverse pattern emerged for hav1ng 11ved most of their lives' in a

£
irb with 772 of the whites, 68% of non~b1ack m1nor1ty members,\hnd 36% of

1

Sixty-tHree percent of

.

tes and 427 of the’ blacks had been ra1sed in ne1ghborhoods that were 90%

.*

; same race. More than half- of the non-black m1nor1t1es students

aving grown up in ne1ghborhoods that were 1ess than 5% Same race.

. - -

Stay1n1 in school was 31gn1f1cant1y more likely to depend on part-time

employment $or a&i minority studedts. than for white students. Of the students

N Y

" who needed 1» be\employed part tlme, blacks (387) more often nepded to earn

’ 1 —_—

tior€” than $5t~per week than other minorities (29%). or wh1tes (19%). Not
surpr1s1ngly then, rm1nor1ty students were s1gn1f1cant1y more igkely than white

studeﬁts to work ir federally funded work study programs or other on-campus

jobsI',M1nor1t1e reported need1ng to earn more money and also reported hav1ng

earned less money'| in the past year than wh1te students. Fo?tybone pereent of

wh1te students twenty-seven percent of non-bladk m1nor1ty me ers and
- . N
" fourteen percent of black students stated that they had ? earned over one

- thousand dollars dur1ng thle past year. - 3 oo % AU

“

Personal thlosophy S _ '

. -

Blacks most frequently felt that fr1endsh1ps had contr1buted the “most to

their personal development durlng the past‘year (227) Whltes (28%) most often?'

r

c1ted soctal 11fe (dat1ng partres, etc. ) ~ Other m1nor1ty group members c1ted

both social life (24&) “and’ job exper;ence (24%) most often as*the'principal

contr1butor to the1r personal development.
. B
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Whites and dther minorities were more likely to go to art’ galleries or

/

-exhibits than,blacks. Mean yéarly attehdaqce was 2.48 for ‘other minorities,

2.32 for whites, and 1.10 for blacks. Also, other minorities were mor§ likely

[y

to go.to-ﬂhsical concerts or recitals (4.97 pet‘yeat) than were whites (2.76)

or blacks (2. 41)

1
) ~

Porty-four percent of the black students, 33% of the white students and 30%

of the other minority group members said they attended religious services

A

weekly or more often. Seventy-s1x percent of the black'students, 64% of the

white students and 65% of the other mihority students felt that their personal

or. religious philosophy was an adequate guide for their outlook and behavior,

Many students described their political position as "middle of the road" (32%
blacks, 39Z.Vhites, 37% other minority) with blacks (39%) seeing themselves as

liberals more often than Whites (28%) and otherminorities (24%). - T

-~

Career

L . F Y

. ‘ When asked what was the most 1mp0ttant component 1n their long term career

choice, blacks cited (1n order of f:equency). high ant1c1pated earnings (21%),
] - ) Al N ’
. work with people (18%), and Job openings usually available (¥5%). The order of

7

-

-

i . : . . .. .
frequency of responses to the same question for white students was 1intrinsic 5
interest in the field (19%), rapid career advancement possible (14%), and high

anticipated earnings (14%). Non-black minorjty students cited job openings

. R . ¢ N
a usually available (22%), intrinsic -interest in the field (17%) and high

> anticipated earnings (14%). ol
% L} -

) .Black studénts (32%) yete.s;gnificahtly'EOte likely than white' students
"}IZZ) and non-black minorities (15%)-to feel that if they left the university
before re;eivtpg‘a degree it would be due to financial hardship. B}acks were

" also sighiﬁicantly less likely (12) to feel that fﬁvatttitipn occurred it would,

T T . ¢

o be due to disinterest in study (whites 10%, ‘other minorities 10%). All groups i’l

=»» . most often stated that if they Temained at the university to complete a degree,
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-~

« . " . . - <
) - 3 ° L] 6

thg principle reason. would ‘be. that a dégree was requisite- For their chosen.

"profeés_ion. The *students’ main source of knowledge about. possible career

choice ’seemed to be yritten materials (29%) fetheré (21%) and- higl; school‘

“teachers and counselo_r:ls-.g(llz' each). ‘Ifethefe (26%) ,weére also most often
S 1

mentioned specifically as career role model, %jeilewed by @e't‘:hers (14"/05 fand .

A

[} . R )
friends (19%). However, 30% of the,students. lt'\entioned that 'a'not:her unspecified

role model was most influential:

Attitudes Toward Self and Envil:omuent: i e , ST
] ‘ﬁ '
<&
Blacks felt most: strongly t:hat: t:he uxuversu:y should act:wely recru1t: ‘black
RN
students (Table 1) Other mmont:y group members were more uncertain about
Y ' )

N

their undersi:anding of human sexuality than Black: and Whites. Non-black °

.
[ 4

minorities were also more interested in' improving their writing skills and more”

3
Q

expettant that the university would provide adequate student parking than the
other, groups. ’ Whites felt that U&CP, was a party, school more than minorities
® N .

> ¢

' . . ]« : . ;
did.  Black students were the least interested in seeking em051ona1—soc1é1

counselmg, and least hkgly to imagine themselves droppmg out of school

14

‘before completing a beche}ots ”aégree. T M X :
Women were more apt td have attended plmearly mean 1.77 vs. 2.67) and

>

art‘exhibit:s (yearly mean 2.47 vs. 3.23) in the past -year than were men, but

.were less apt to expect to part1c1pate in intramural sports at the yniversity
),

(Table 2). #he active recruitment of blaclk st:udent:s by the university was

viewed more favorably By women than by men: While interest iIn improving

B

- 3 . . . . 5 N i Q - . .
wrrting skills was-less *int&nse for women than for men, men felt more confident

of their knowledge' abcn;t: how i:b use a library than women. Men also had higher

[

exvpect:at:lons of  certain educational aspects of the un1ver31ty than-did women.,

- ’

Men had more intense expect:atlons that class” assignments would be., fully

explained and that instructors would act like they care about the studenti Men

\)

Q.
‘.\/

»
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' expressed more agreement than women w1th the statement that "getting good

“ grades in a course 1\5 more 1mporte&t to me than the content. of the course."

-

As shown it Tahle 3, there were three 1tems which reflected s1gn1f1cant

¢ .
. 4
“ - -differerces "by race and sex. B}:ack males believed most strongly that the
1 .

3

' un1vers1ty should actively recruoxt blacks. While there yas 11tt1e agreement
.- - 3 '

-~

with the statement "I thought seripusly about not goi‘ng to college,"” non—black g

' s

minority males- disagreed the ‘most strongly and non-black minority females
a hd CEY - : 4 .

N ¢ -
4 .

. . evidenced the least disagreement.

\

) . . . . DISCUSSION

. . ‘ e

There has been a tendency to viéw cultural diver(sity as a generic term.J‘
, Thus'-diver'sity within the catego'ry. "minority" has traditionally, been obsc’ured.

Analyses of the results of the present, study guggest that. not only do minority

et

+  and white, students differ, but mlso that whites, blacks, and non—black minority
students . experience different concerns, in differe t degrees,ga‘nd with

.different consequences. For example, to stay in schodl, minority students,

. * ¢ _ . ~ *

particularly black students, are significantly more likely to de'pend on part--

- time employment than. are white students., Despite this financial hardship,
. - .

. black studénts were most likely ‘to feel they would not leave college before s
o.btaining a a degree, whil,e non-black m1nor1t1¢s were signifyicantly more likely
than blacks and whites to envision leavin-g school before completing a degree,

" For " those concerned with retention and with the quality of life for those
students retained, it -seems important thaut investigations of differences among

' minor% groups continue. Too frequéntly, minority and white studeénts share
=3 s ~ . -

. . ( )
. classes and little else. .In its efforts to understand and alter this patterm,

highe edpcatiom has d1sp1ayed a pardoxical tendency to view cultural diversn:}\'
. ¢ .

as a single entity. That is, programs have been planned. and evaluated with the

,ass;xmptions that: 1) minority student:s shate a common dissimilarity from white
students, and 2) that these unitary differences can be addressed by broad'
‘ - * @
ehcompassing strategies. ' - . Co ' IR \




’

The present tesearch "suggests that the preparation, aspirat&ons, and

expectatlons with which students enter a un1versxty may differ, S1gn1f1cant1y by

.

/ ) racial/ethnio group. An 1mportant next step in obta1n1ng 4 flner-plcture of
. <.

the needs of ﬁinority students’ is” systematic researqﬁ'on Spegific subgroups.
The > present study found that ﬁblack and non-black migorities differ

81gn1f1¢ant1y on severai 1mportant dimensions: Perhaps further examination of
\ . . . : :
" the groups comprising non:black minbrities (in this case Hispanic ands Asian
. .. t, . . ) . . PR
'pmerlcansz will revéal other differences important for policy making ‘and

program development. . \

' : . . ' .. .
It seems important'nof.gnly to examine the experiences of minority students

ominantly -white universities, but also to examine, universities'
J 2 .

r ceptivit9 towards racial/ethnic subgroups. Assessing the environment ,may

S

suggest approaches to developlng programs which enhance the v1ab111ty and the

qua11ty of student life for minority students. Environmental assessment may.-

&

KON -

“also be a‘useful means ' for’ di&gnosis of ‘subtle environmental resistences td

- -

‘o

*viewing cultural diversity as enriching. "

®

-
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e . Table 1. . . '
. Significant Differences* in Attitude Iﬁgms by Race ,
. - - [}
— Itgem -* Black White - Other
o ' . ’ Mean S.p. © " Mean S.D. Mean 8.D.
) - Y : T :

[ ) R

- - .” .‘
. The‘Univergsty should (actively

< N N v
recyult black students. - 2.06 .99 3.22 .93
- . " - . N
7. 1 am interested in impreving °
R - (IS —
my reading skills. 1.89.. .71 2.00 .86
’ @
3.1 ¢o not understand human ' o
“gexwniiny well. ” 4. 0% R 3.1 )
. . - - . /
. I expect that nmy class assign-
., ments will be fully explained
‘' to mé. - 3.00 108y 3.79 .0t
Y N « ’
- §. UMCP is considéred a party . ’
scheol, 3.10, 1.08 2.63 1,03
M M . I3 - ' . '
6. I am interested in ceeking .
. counseling regarding emorional/ . - .
3 social concerns. - 3.3 L 3,33 1.04
7. 1 am interested-in improving g
. W my writing skills. 2,21 .2t ‘.60 . 1.36
LA 4 - o \ ‘
s peB. Chances are gpod that I wilk .
A€ at gom@ time drop out: tdmpor- .
arily before I complete a .
bachelor's degree. 3,93 1,08 3.74 1.08
e ¢ '
~ ¥ 1 expect- to be ablel to find
; a parking .space.if I drive \j
on campus. 3.33  1.17 2.46 1,17
. ¥ : - i
. L ) ) .
\} " . * Based on d 5 point Likert scale, 1= Strongly zuvee to 5 =
- ' o, » .
O All differences significant at .05, using Analy
. .
, .
= 7
Ly s & -
o * . . [
13 :
L4 b
O ‘ \ ’ o
ERIC o
o i o o - .

4

- -~

3.01 . .63
1.77 .81
« 3.54 .89

3.25  1.23
3,06 1.24

Strongly disagree,

of Variance. .
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- Table 2 .
: » Ve g ) .
—_ e 3
Significant Differences*. in Attitude Items by Sex
LY
o«
<
Iten - _ Male . Female ) ,
o : j\ 'y -Mean | S.D. Mean S.n.
N, - D v T . :
. & .
. - 1. I expect tosparaticipate in 'some )
. " form of intramural athletics at e
. . the University. ol e 02,06 1.12 ) 2.68 $ 1.22
B ' ‘ & y S - ! r
?  The Unlversity sho(ld am.:wel*’ . ' - .
recruit black students. . 73018 - w93 3.0% !/ .93
. : N P . B ' . &
7D T kRew how to use a library wellls 2,38 .28 \ 2.67 .96
I expact that ry class as<ign- . .
ments will be fully e}'nﬁam"d . -
to me. 3.16 .09 $3.32, 1.06 7+
. b 1 >
3, 1T am interested in couns—ef_‘f.na . ‘ * :
regarding educational-~vacationnl .
~Yacs. 233 29 2.4% .59
£. I feel most instructors will act e !
. like they care about students. 3.22 L.G2. &7 Y )
-.l 1 ) . .
. 7. Cetting 2 good g¢rade ir a course .
i LS more important to me than the > . £ ' N
. content of the cource, : 3,24 1,04 2,38 .93
"8 iMCP Is counsidered a party school.  2.65 105 2.7¢ 1.03
9. UMCP is k own MoSEly "‘r its )
- achmfc teams. s - ' 2.84 .2 2,03 .95
'\L. I would prefer to commute rather ’
. - than live on campuc ) 2.28 1.28 3.6 - 1.27
’ . = '
1..1 am, interested in improving my . ) .
- writing skills, ? o 2.47 1.25 2.63 1.42
2. 1 closely follow one or more : .
UMCP athletic teams. 2.69 1.18 : 3.05 1.06
3. Financial aid should’be given ‘ ‘ .
-+ more often based on merit in- -
** stead of need. . ] 2.91 1.26 ) 3.10 1.20
* '+ Texpect to be able to find a .
‘ narkmg space if I drive on 3.26 1.16@ 3.59 1.1 -
. Campus. ‘ . .
‘ 1 * Based on. a .5 point Likert scale, 1= strongly agree to 5= strongly disagree.
o . .
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All differences signi ' .
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icant at .05, using ana?ysﬂrg of variance. .
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Significnt Ditrerciaes® in wotirele frens by Race by Sex
4 ¢ .
T e T ;"“’", R T ) N o ST - - ’Cf'"'“‘""”"’"”w
. . i . s ‘ . \ /
Item ! Bilack : White ‘ Other '
: Male L Fevata 0 e Pemale Male' Female
'-}"fe m S.P._Mean _ S.D.-l Can v 5.0 M@ S.0. Mean _S.D. | Mean 5.D.
e — B LT . D X L RS S Lo b DR |
1. The Unlversity | - , o ~ . i ' Q
should agtively| ' ,° i o :
recruite black , ] p . : L. . .
> students, 1,73 962,18 101 w2 B30 .87 3.12 .65 2.90, .61
o t
- H ‘ ’ -
7. 1 ah interested a ’ C P R ‘ 7 -
in connseliog . © g : . )
N - : i . o
fegarding educar o | o 3
ticaal/voca- { ! 1 ) .
tional plans.» i : . T vy _ .
. - !3.‘3‘) 1.46 0 3,46 1,500 | 3.%2 .44 1,49 1033 . 3.67 1.47 .3.00 1531 .
) oo S AU N SO
. o . s - ' . 5 ‘
‘ *Based on a.5 point Tikerts scole, - shrengly’agren to 5+ stroogly disagree. }
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